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ABSTRACT

There is considerable evidence that the acquis@famvo or more languages involves positive consegas for
meta-linguistic development and the people who &equired literacy in two languages did significgritletter in the
acquisition of a third language than performed pedpm monolingual backgrounds or those who hatl asguired
literacy in their home language. A research dispdathat the bilinguals scored higher than monolgwn verbal and

non-verbal intelligence tests and indicated a nddrersified intelligence structure (Cummins, 1992).

One of the important assumptions considering tfieieficy of bilingual instruction is that skills drknowledge
learned in first language mother tongue transfesetmond language L2. When people go on to expaidahilities in two
or more languages throughout their primary schealry, they catch a deeper understanding of lancarady&ow to use it
effectively. They possess more practice in proogsknguage, especially when they gain literacpoth, and they are
able to compare and contrast the ways in whichr thved languages organize reality. This paper oftéis bilingual
children may also develop more flexibility in thélinking as an outcome of processing informatimough two different

languages.
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INTRODUCTION

In the process of teaching a foreign language,tébeher’'s use of mother tongue can influence thenés's
acquisition of the target language. Throughouthtiséory of English language teaching and seconduage acquisition,
the role of mother tongue has been an importaneisghe various views are reflections on the mattomy changes in
English language teaching, which have in such wawght different perspectives on the role of motioeigue. In this
thesis | will discuss the role of mother tonguddaching English as a foreign language. | would ti& find out to what
increase and what decrease the role of mother éoigthe process of teaching a foreign languagthofigh the use of
mother tongue was banned by the supporters ofiteetdnethod at the end of the nineteenth centimg positive role of
the mother tongue has recurrently been acknowledged rich source which, if used judiciously, casist second

language teaching and learning (cook, 2001).

Therefore, this research study tries to open upva morizon for English instructors to find a thotfghway to

use learner’s mother tongue in second languagéiteac

The technique in which first language was use is $study was translation from L1 to L2; a techniquidch is

rarely used systematically by teachers of Englsh foreign language.
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SIGNIFICANCE OF THE STUDY

The first language, learned in the home, is exthgrimportant and forms the foundation for all latanguage
development. Parents, family members and earlydlebdd professionals are the most significant inmfags on the
development and maintenance of the first languaés paper suggests that knowing one language efmthe child
understand how other languages work. The maintenahthe first or home language is particularly ortpnt for the
child’s development of a positive self-concept avell-being. Children who have the opportunity toimtain their first
language can extend their cognitive developmeniieviarning English as a second language. Theellef competence
in the second language will be related to the le¥elompetence they have achieved in their finsgjieage. Children with a
sound knowledge of their first language will be ealbd transfer skills from one language to anoti@arke, 2009).
The focus of the case studies is on specific imgsrof L1 interference on L2 in the syntactic duues of the second
language learner’s writing. The present study @smtifies the effect of the differences and/or iknties between the
structures of L1 and L2 on the target language. Wlarguists and successful bilinguals argue that rfalti-cultural
societies to support the use of a first languagihénlearning of young bilinguals in schools ishafh importance. Since
mother tongue education in the primary years sugge® best introduction to literacy which beconuseful in the
acquisition of a second language. Research on Iqisition displays that learning another languageomes less
problematic, if a child masters the first languagehe habits of speech, listening, reading andingiwhich can be
transferred to the learning of the second langu@dmudron (1988) asserts that where the L2 is ased medium of
instruction, learners encounter problems becawsettisk is threefold. Making sense of the insinmal tasks presented in
the second language, attaining linguistic competerzjuired for effective learning to take place d&acing with the
problem of mastering the content itself. The repr{1953) UNESCO Committee shows that studentsnl@pickly
through their first language than an unfamiliaglirstic medium. As a result, it states that thet besdium for teaching a
child is the mother tongue through which childrewlerstand better and express themselves freelis{ Nelamba, 2008).

Bilingualism is the capability to use two languagesich involves both understanding and speakingiiher
language. Some people may feel comfortable usitly lamguages in the same setting and may ,sWitadm one to the

other easily.
Aims
e The aim of this study is what effects mother tongulearning second language.
e The use of first language what advantages and dibativantages in learning second language.
We want to study what method use of first languagéeaching foreign language.
» To study teacher how to encourage students tofus2 i class.
Objective
* When we can use of first language for teaching @tanguage.
» The use of first language helps to comprehensiatuafents in Reading (vocabulary) skill.

e The use of mother language doesnot helps to staidespeaking skill and writing (grammar) skill.
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e The use of first language makes many problemstimesits in their speaking and their writing.
« Direct method ban use of first language in teackegpnd language.
e Grammar Translation method use of first languageefaching second language.

A Few Reasons Why We Should Support Our Child’s Mdier Tongue/Home Language

Dorothy Gwillim, ESL teacher and language developimexpert with long years of experience, has kindly
offered to inform parents about the latest reseaegarding mother tongue, family languages and isinfualism at
home. “I will outline the reasons why it is importantmintain and develop your child’s mothertongue/home language
while they are learning a second language (in ttase English). | willrefer to recent research ire tfield.We will then

discuss how we can support our children’s mothagtee.

e Children who continue to learn through their mottwergue are more likely to reacthigher level of proficiency

in the second language.

* The mother tongue gives the child a feeling of fpasiidentity. They learn to value their languaged aheir

culture. This is the strong foundation they needvbich to build their second language.

* The mother tongue acts a scaffold not a barriéheosecond language. This is because many skalitadd in the

mother tongue transfer to the second language.
e Learning to read in the home language makes the atbetter reader in the second language.
Differences between Language Acquisition and Languge Learning:

The term ‘language acquisition’ is used for acdigisi of the first language or the mother tongue.il&/the term
‘language learning’ means learning the second mwido language. The processes of language acquisitid language

learning differ in many respects. These differerca@sbe enlisted as follows.

» Learning the mother tongue is an essay and ngtwogkess. On the contrary, learning the foreign lzaigg is a
difficult and artificial process. From the birth tife child, it is surrounded by the atmosphere wtibe mother

tongue is spoken.

e The child gets the utterance quite naturally argileaBut the second language is learnt by a teaictha school.

There is no such natural atmosphere in a schoosaiitdecomes difficult to get it.

 When the child learns the mother tongue his mind idlean slate. But at the time of his learningoeeifin

language, he has already learnt his mother toriguhis regard , Robert Paul says :

*  When we learn our first language, we face the us#directly and learn to clothe it with speechewhve learn a

second language, we tend to know the universe gfrthe language already known”.

e The first language acquisition helps to learn tkeosd language and it also hinders the second daegu
comprese it with his first language and makes ds& asy. But sometimes, the mother tongue doelsavet the

items of the second language and it becomes diffiouthe learner to learn the second languageectly and
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easily.

The child cannot do without mother tongue becawsenhst express his desires in speech to get thHiftefl

There is no such compulsion for learning a fordagmguage.

The child has unlimited time for learning his matihengue, whereas there is limited time for leagninforeign

language.

There are many teachers to teach the mother tomguents, brothers, sisters, friends etc. but tigenly the

class room teacher to teach the foreign language.

The first language is acquired by a child befofth fyear of his age. The child learner is at thigetin the process
of physical or psychological maturation .in faatgaisition of the first language is a part of thatuamity process.
On the contrary, a mer. matured than the child isicguthe first language .one more differences leetvthe two
processes is that we learn the foreign language ilatife and first language earlier. Similary,case of foreign
language, we are display to sounds and lettefeeagdme time. In the case of first language, orcdn¢rary, there

is stress on the imitation and sounds, words antésees. There is no stress on the roles and gramma

Help of the Mother Tongue

The knowledge of the mother tongue proves to balaable help for the learning of the second languéy this

connection, W. M. Ryburn says the mother tongueleanof the greatest assistance in the learningeo¢cond language.

Some points in this regard can be given as follows:

In mother tongue the child learns how to sit, teloden and also prepare the habits of speaking atidgy
Many sounds of English are similar to the soundbefmother tongue. For example b, k, p, n/etc.

The mother tongue teaches the child how to readtbjl and loudly. It transfers habits to the sectamdjuage.
Some items of grammar are common in the two langgsiagor example, the punctuation marks, tensese \&ic.

There are some words of English which are not wstded by the students even if the teacher us¢keatievices

of teaching. In such cases, the use of mother \mgurks wonder.

Certain idioms of English can be best taught by inmlkcomparison with those in mother tongue. Othsewi

student will misunderstand the idioms or instrugsién English.

Hindrances of mother tongue

Sometimes, the mother tongue interferes in theniegrof the foreign language. Some of the pointthia direction

can be made as follows:

There are no exact equivalents of English languagbe mother tongue. So the learner will not bk db do

exact translation work.
The structures of English also are different fohait tof the mother tongue.

The sentence patterns of English and mother toagriquite different (structure is SVO in English).
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e The structures words of English like the articl@gpositions and demonstratives are not alwaysvatguits in the

mother tongue.

e Thus, there are many differences between the matmgue and English. So, the learners try to inmptasir
mother tongue on English. Sometimes the knowlexfgmother tongue becomes a stumbling block in iegrn

English .
The Direct Method and the Grammar Translation Method

Direct method and Grammar translation method acedldest methods for teaching foreign languageant@mar
translation method first appeared in thd" t@ntury and was originally used for teaching aldguages like Greek, Latin
then failed in teaching communication skills. Aftémat, direct method was built with the attemptsotercome the

weakness of the Grammar Translation method.

The direct method is named “direct “because measimguld be connected directly with the target laggu
without translation into the native language. Balkyc the direct method aims to provide languagarrers with a
practically useful knowledge of language. Knowinljuaguage is being able to speak it. This methgdes that a foreign
language can be taughiithout translation, unlike the argument of the Grammar —Translaticethmd. In grammar-
translation classes, students legrammatical ruleand then apply those rules tignslatingsentences between the target
language and their native language. There are mdfgyences between Direct method and Grammar Tatdos method

such as:
» Inthe Direct method the teacher provides the kedgéin grammar inductively through speaking.
* The GTM focusesn grammar rules and their application. Language is learimedugh rules.
» In Direct methodhe vocabularyis learned through practice every day.

* In GTM the vocabulary is learned through direct translation of 11. Snidelearn vocabulary when they are

translated.

e The Direct method the students are very activesy tital communication skills are emphasized, they have to

speak a lot.
* In GTM the accuracy from the students is expectetithey have to practice by translation.

Through the realization of this work is more cléause the difference between this two methodsDiiact method
,teacher use of target language for teaching fkilis Sn second language and teacher try to mak&ass productive for
students and students are actives in class and tieye made significant progress in conversati®ut. in Grammar
Translation, teacher use of mother language farhieg four skills and students are passive in cl&ssin the method

students learn foreign language through roles. Raleher is translator in GTM.
Effects First Language on Skills

Students in monolingual classrooms often have comir@ning in L1 which may benefit them in learniagiew

language. A teacher can exploit their studentsl/ipos L1 learning experience to increase their wstdading of L2. For
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example, if students understand the concept ofua,nibis much simpler to translate the word "noth@n to describe it in
L2. A teacher without that knowledge (of their nts' learning experience) is more likely to tetehstudents what they
already know about language. CLT doesn't neceggakie into account the students' training in L1®rand therefore, as

a method, doesn't exploit their ability to analgzeew language.

The knowledge of the mother tongue has positiveegative effects for the learning of the secondjlmge
.teacher can use of first language for teachingplalary of second language in class. There are seonds of English
which are not understood by the students’ .so &aoke of first language for a better understandiggn. Thorough
understanding of words helps to reading skill oflents. So, the use of first language has pogfifets in reading skill
of second language.

But teacher rarely should use of first languageéeaching writing (grammar)skill and speaking skBecause
there is many differences between English lang@agemother language. One of this differences avetstres , structure
is SVO in English but we use SOV in mother tongersian).

Another of differences is proposition and artithee structures words of English like the articl@gpositions and
demonstratives are not always equivalents in théhemaongue. Sometimes the knowledge of motheruertsecomes
prevent in learning English. So teacher should us# of mother tongue in teaching writing and sp&aldf English
language. We can say that the use of first langlagenegative effects in learning writing and spegiskill of second
language.

Encouraging L2 Use

In classes where learners all share the samdditguiage or national language, teachers need ta uaege of
options to encourage learners to use the L2 as asigossible (Nation 1997). The following rang®pfions is based on
the idea that there are several reasons why leauser the L1 when they should be using the L2. & heasons include
low proficiency in the L2, the naturalness of usthg L2 to do certain jobs, shyness in using thedrsimply a lack of

interest in learning the L2. Here are some of thgsnof dealing with these obstacles to L2 use.
» Choose manageable tasks that are within the leapmficiency.
» Prepare learners for tasks by pre teaching theubggyitems and skills needed.
» Use staged and graded tasks that bring learneisthp level required.
e Getlearners to pretend to be English speakers.
» Make the L2 an unavoidable part of the task. Retghctivities, strip stories,
» Completion activities, and role plays all requine use of the L2.
* Repeat tasks to make them easier.

» Inform learners of the learning goals of each &skhat they can see how using the L2 will helpritaehieve a

clear short term learning goal.

» Discuss with the learners the value of using thénL@ass.
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e Get learners to discuss the reasons why they awity the L2 and get them to suggest Solutionstm@rage
L2 use.

e Set up a monitoring system to remind learners éthe L2. In group work speaking tasks this camlve giving

one learner in each group the role of reminding@r#ho use the L2.

» Use non-threatening tasks. Learners can choosediai groups, the teacher can stay out of the groalow
learners to prepare well for the tasks, don't ask&d that put learners in embarrassing situatiand, choose

interesting, non-threatening topics.

e If encouraging L2 use is a problem, several of éhdifferent solutions may need to be used. Thekdimas
cover a range of affective, cognitive, and resoamaroaches and thus can be seen as complemestagey than
as alternatives.

CONCLUSIONS

At the end, | can say that use of first languagerharit and demerit for learner to learn seconduage. The use
of L1 helps to students to improve reading skill aocabulary in learning second language and is cha¢ help to them to
improve speaking and writing skill in L2.we studythis research that teacher should learner’s eageu for use L2 in
class .the use of L2 is useful for communicatiorieafrners. so in this research we refers to Dimeethod in teaching
second language .in Direct method , teachers barofiL1 in class that is why learners have sigaifce progress in
learning second language .In most of the roledeflil that we have looked at, there is the comrheme that the L1
provides a familiar and effective way of quickiytiiygg to grips with the meaning and content of whetds to be used in
the L2. It is foolish to arbitrarily exclude thisqven and efficient means of communicating meanirgdo so would be
directly parallel to saying that pictures or rebjexts should not be used in the L2 class (Nat®r8). All the arguments
against L1 use similarly apply to the use of piesymreal objects, and demonstration. The L1 needs seen as a useful

tool that like other tools should be used wheraedrdébut should not be over-used.
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